Music Curriculum Overview 2025-2026
Years 1- 3: 
[image: ]
Years 4 & 5:     Autumn and Spring Term – WCIT Scheme via Leicestershire Music then Charanga Music Scheme Summer 1 and 2
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Foundation Stage: 
Nursery:
In nursery we have music in our provision through nursery rhymes and number songs.
We also choose two songs from the school system and two independent songs that link with our topic to learn for the term. For example, last term we learnt the Pancake song on the school system and a rhyme called 999 999 (goes to Three Blind Mice) to match with our emergency services topic and that we were celebrating pancake day.
This term our topic is food! We are learning Ten Fat Sausages and the Picnic song from the school system.
Music is assessed through the phonic assessments.
We aim to plan in a musical instrument session on the carpet with the children every two weeks where we name the instruments: maraca, chime bar, tambourine, drum, two-tone block, claves and castanets.
We then play the instruments loudly, quietly, quickly, slowly and then sing the songs we have been practising to see who can keep the beat.



Foundation Stage:   Reception: 
Excerpt from Musical Development Matters in the Early Years:
[image: ]
Bobby Shaftoe, clap your hands (is divided into 4 sections). 
1: Actions, movement and imagination, 2:Exploring sounds, 3: Listening songs, 4: Making patterns 
Teachers will plan and use a pick and mix system but always incorporate at least one element from each of the 4 sections in the music session.  Elements will be noted each half term and then through teacher discretion elements will be repeated as appropriate.  
There is a wide scope for differentiation within each element and this can also be built on as the year progresses.
An initial suggestion is that several elements are videoed so a record of progress is made.  
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About this guidance

‘The overall purpose of this guidance is to support
practitioners, teachers and parents/carers to see
the musical attributes of young children and to
offer ideas as to how they can support and nurture
chidren's musical development by offering broad
musical experiences. The guidance is presented in
the format of the non-statutory guidance document
Development Matters because it is a familiar and
popular format with practitioners. However, since it
relates only to musical development, this guidance
is not structured in terms of the EYFS areas of
learning or the early learning goals. Suggestions
listed in “Positive Relationships” and “Enabling
Environments” should not be limited to the age
‘group they appear in. They should be used from
irth and continued to be used through to age five
plus.

Music interweaves through al areas of learning

‘and development which can be seen throughout
this guidance. Music making can be challenging to
provide for in early years settings as it is noisy, and
it can be difficult to document as it s live, invisible:
and once it has been created in that moment it
disappears, unless we capture it. Music should not
be quantified by performer-lstener and should not
only be judged by how music is perceived in western
cuture.

As Nancy Stewart (2016) pointed out, “the statements
in Development Matters are common examples

of how children might develop and give a general
picture of progression, but they are by no means the
whole story.” The same can be said of this document.
This guidance has not been written to ensure that
children are doing what they “ought” to be doing, it
has been written to offer examples and possibilities of
what children often naturally do and how this can be
recognised, valued and nurtured.

ftcan be seen within the four aspects in this guidance
how music threads through al areas of learning

and development. Music can be a way of exploring,
communicating and responding to experience.
Making music with others can be a social experience
whether this be parent-baby/carer-baby exchanging
00s, or two or more children making music with
pots, pans or traditional instruments. This interaction
with others, whether this be with one other person or
a group, is personal to each individual and is often
an expression of feelings.

All vocal communication is comprised of musical
elements such as pitch, rhythm and timbre,
demonstrating that musicality is an intrinsic part
of being human. Music should be seen as a core
component of children’s learning and shouid be
shared with young children to ensure they have
broad, balanced and rounded experiences in early
childhood and beyond.

Aspects of musical learning

and development

Hearing and Listening

Vocalising and Singing

Moving and Dancing

Exploring and Playing

Free supporting materials to accompany this
‘guidance can be found at:

network.youthmusic.org.uk/musical-
development-matters





