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Policy for Assessment, Reporting and Recording 
 
Assessment is a major factor of the core principles of our curriculum policy. We view it as a way of assisting teachers to modify their teaching in order to improve children’ performance. We can see the benefits of teachers involving all children in order to stimulate and help them take their next steps in learning. 
 
We are in agreement with the Black and William (1998) definition of assessment as it ‘refers to all those activities undertaken by teachers and by their students in assessing themselves, which provide information to be used as a dialogue between the child and teacher to modify the teaching and learning activities in which they are engaged’.
 
Within our school, there are three main purposes of assessment:
 
· Assessment of learning (summative assessment) provides a summary of what has been learned in regard to both attainment and progress at a specific point in time. For example: In 2022/23 we identified through a gap analysis that children across the school were underperforming in calculation compared with the National. We reviewed the maths curriculum and the Maths lead worked with teachers from each year group to break down calculation planning into smaller steps in order to make the unit more coherent. 
 
· [bookmark: _Hlk201831493]Assessment for learning (formative assessment) is the process of seeking and interpreting evidence for use by learners and their teachers to decide where the learners are in their learning, where they need to go and how best to get there. (Assessment Reform Group, 2002). For example: this is done by observing children, targeted questioning, marking work, short quizzes, sharing knowledge in small groups, self-assessment, etc…In 2025/26 academic year, we plan to introduce the ‘retrieval clock’ and ‘blooket’ as a means of making a quick assessment. 

· Retrieval clock: Children draw a large circle on paper and split it into 6 component parts, numbered 1-6. The teacher asks a question relating to core knowledge from component one and the child answers this question in box one. The child screws up the paper, throws it to another child on their table, who opens the paper and marks it correct or incorrect. If incorrect, they correct it with what they believe to be the right answer. This process is repeated until all 6 pieces of core knowledge have been assessed. The children throw their paper into a basket, where the teacher pulls or 6 or 7 examples. They use this to get a very quick snapshot of how much the children have remembered about the core knowledge they have been taught. The use this assessment to make a gap analysis which then helps them to adapt their planning and re-teach aspects that children haven’t grasped fully.
· Blooket: This is an interactive online quiz platform that allows teachers to quickly assess pupils' core knowledge in an engaging and game-based format. By setting up short quizzes linked to key learning objectives, teachers can gather immediate insights into what pupils know and where misconceptions lie. The platform’s live results and detailed reports make it easy to identify patterns across the class or spot individual gaps in understanding. This information can then be used to inform and adapt future planning—whether by revisiting specific concepts, targeting small group interventions, or adjusting the pace and focus of upcoming lessons to better meet pupils’ needs.

These types of assessment strategies will happen in 3 stages.

Stage 1: Diagnostic – this will take place before the unit of work to gather existing knowledge, which will then help to inform future planning.

Stage 2: End of unit – this will take place directly after the end of unit to assess performance. 

Stage 3: Next half term – this will take place the following half term to assess whether the core knowledge has been learned and remembered over a sustained period of time. 

· Assessment as learning (core knowledge) enables teachers to use knowledge of the curriculum to emphasise essential core knowledge that the children must know and understand by the end of the year. A knowledge organiser is stuck in children’s workbooks at the beginning of each unit with this essential core knowledge and is used as part of our ongoing assessment. 
For example: in year 6, when recalling knowledge about the Early Islamic Civilisation, children were able to recall sticky words, influential people, important places, timelines and other key facts with the help of their knowledge organiser. 

Teachers planning includes composite and component questions. By definition, composites, relating to the National Curriculum, are top level outcomes, involving a range of knowledge and skills that children must know by the end of the unit – the end goal. Each of these composites is made up of its constituent parts (small steps) referred to as the components.

For example: 

Composite: To describe changing weather patterns

Component parts:
· Know the names of the four seasons
· Know when they take place
· Know the basic characteristics of each season
· Know the similarities and differences between the seasons
· Observe the weather or use information sources to study weather patterns

These composite and component parts will make up the core knowledge, which has been separated into substantive and disciplinary knowledge. 




Substantive and Disciplinary knowledge 

Substantive knowledge refers to the core facts, concepts, and information within a subject. It’s the content that pupils are expected to learn and remember, such as historical events, scientific processes, or mathematical methods. For example, in history, knowing that the Battle of Hastings took place in 1066 is part of substantive knowledge.

Disciplinary knowledge is about understanding how knowledge is developed and questioned within a subject. It involves thinking like a subject expert—how historians interpret evidence or how scientists test hypotheses. For instance, in history, disciplinary knowledge includes evaluating the reliability of different sources or understanding how interpretations of the past can change over time.

Marking and Feedback
Purpose
The purpose of this policy is to ensure that marking and feedback are consistent, meaningful, and supportive of pupil progress. Feedback should celebrate achievement, identify next steps for improvement and inform future teaching and learning.

Approach to Marking
All work should be marked against the stated Learning Intention (L.I). The L.I should be clearly displayed in pupils’ work to ensure that both pupils and teachers remain focused on the learning outcome.
In some instances in Key Stage 1, the numbered lesson component will appear at the top of the page in order to reduce the time it takes our younger children to write out the full learning intention. 

[image: ]Written Feedback Guidance
1. When the L.I is achieved, the teacher will tick in red through the L.I.
· The teacher then adds a short, written comment, either:
· A positive comment highlighting a specific strength in the work, or
· A challenge question or task to extend the pupil’s thinking further.
Examples:
· “Great use of adjectives!”
· “Challenge: what is 0.45 + 0.57?
[image: ]2. When the L.I is partially achieved, the teacher draws a red wavy line above the L.I: 
· The teacher writes what the child must do to achieve the L.I.
Examples:
· “Almost there! Remember to always include CL and FS in the right places to meet your L.I”

[image: ]3. When the L.I is not achieved, the teacher will circle the L.I in red pen:
· The teacher must arrange verbal feedback and support with the pupil to address misconceptions and next steps.
· This does not have to be an overly formal process. E.g. simply catching children as they walk through the door the following morning to talk to them about their work is sufficient. 

Verbal Feedback
· Verbal feedback should be timely and constructive.
· Pupils should be given the opportunity to revisit and improve their work following the discussion.


Progression
Ofsted define progress as ‘knowing more and remembering more’. Has a child really gained the knowledge to understand the key concepts and ideas?
Subject leaders have progression maps which outline essential knowledge, concepts and ideas that children should know in each year group in order to make sure they are ready to progress into the following year. Subject leaders might carry out ‘book looks’ whereby they call out a group of children to look at books and discuss a particular unit/aspect of learning and assess whether the children know more and remember more and whether they have been assessed accurately on Insight. For example: In maths, we use the Early Learning Goals and Ready to Progress statements to ensure progression from Reception to Year 6. In the Autumn Term, children from Year 4 were called out of class and asked to open their workbooks to their unit on Fractions. The subject leader talked through their learning, one lesson at a time, to ensure small steps progression was coherent and questioned children to ascertain what they knew and remembered. 





Adaptive teaching and differentiation
At Wolsey House Primary School, we understand the difference and see the value in both differentiation and adaptive teaching. An assessment needs to be made to decide whether the lesson or a future lesson needs to be adapted or differentiated. Below is a brief outline of what each one involves:

Differentiation
· Changing the composite and component parts for a child or small group of children who are working at a level well below age expected.
· Individualised learning plans
· Mini lessons for different groups of learners
· Separate provisions/interventions

Adaptive teaching: 
· One lesson for all children where the composite and component parts remain the same.
· Identifying children who might be struggling in the moment and providing additional scaffolds so that they can meet the same end goal 
· [bookmark: _Hlk160651927]Provides a supportive and inclusive learning environment 
· Provides appropriate challenges and support
· Encourages children to ‘keep up’ not ‘catch up’.
Example 1: Child A is struggling to throw and catch a tennis ball in a PE lesson. The teacher notices this and adapts the lesson by changing the tennis ball to a slightly larger ball and shortens the gap between the children who are struggling so that throwing and catching the ball is more achievable. 
Example 2: Child B is finding it difficult to start each paragraph of a formal letter. The teacher adapts the lesson by giving that child sentence starters to keep them engaged and on track to complete their piece of writing.


Pupil Records 
As a school, we use three main systems to record and report on assessment and attainment. These include:
· Insight (Nursery to Year 6): 
· Enter data for predominantly reading, writing and maths
· Record and view statutory assessment data
· Report on attainment progress data
· Record and view provisions that take place in school
· SEND support plans/targets are entered and reviewed using Insight





· Rising Stars/Boost Insights (Year 1 to Year 6):
· At the end of each term, children complete a Rising Stars standardised assessment in Reading, GAPS and Maths. GAP analysis will be tracked on the ‘Boost Insights’ Tracker. This will assist teacher judgements when assessing children on Insight.
· The Boost Insights tracker compares our school’s performance with National. 

· PIVATS (Year 1 to Year 6):
· PIVATS is a structured, assessment-for-learning tool designed to measure small steps of progress for pupils working below age-related expectations (ARE), typically bridging P-Scales up to National Curriculum Year 4.
· Purpose: It is used to identify precise starting points, set challenging but achievable targets, track progress over time, and provide evidence of attainment for SEND learners.


Responsibility for the Policy and Procedure 
 
Role of the Governing Body 
 
The Governing Body has: 
 
· appointed a member of staff to be responsible for Assessment, Reporting and Recording 
· delegated powers and responsibilities to the Headteacher to ensure all school personnel and visitors to the school are aware of and comply with this policy 
· responsibility to comply with all statutory assessment arrangements 
 
· responsibility for ensuring that the school complies with all equalities legislation 
· nominated a designated Equalities governor to ensure that appropriate action will be taken to deal with all prejudice related incidents or incidents which are a breach of this policy  
· responsibility for ensuring funding is in place to support this policy 
· responsibility for ensuring this policy and all policies are maintained and updated regularly  responsibility for ensuring all policies are made available to parents  the responsibility of involving the School Council in:  
 
· determining this policy with the Governing Body 
· discussing improvements to this policy during the school year 
· organising surveys to gauge the thoughts of all children 
· reviewing the effectiveness of this policy with the Governing Body 
 
· nominated a link governor to: 
 
· visit the school regularly  
· work closely with the Headteacher and the coordinator 
· ensure this policy and other linked policies are up to date 
· ensure that everyone connected with the school is aware of this policy 
· attend training related to this policy 
· report to the Governing Body every term  
· annually report to the Governing Body on the success and development of this policy. 
 
· responsibility for the effective implementation, monitoring and evaluation of this policy. 
 






Role of the Headteacher 
 
The Headteacher will: 
 
· ensure all school personnel, children and parents are aware of and comply with this policy 
· work closely with the link governor and coordinator 
· have in place an effective system to monitor pupil progress (see ‘pupil records – page 7’)
· ensure statutory assessment is fully complied with 
· enter children in to the end of key stage tests 
· report achievements to children and parent/carers 
· provide pupil data information to external agencies when requested 
· ensure assessment is a priority of the school’s development plan 
· provide resources to support this policy 
· monitor the performance of children by analysing data and by discussion with class teachers. This takes place in the form of pupil progress meetings which occur once every term. 
· provide leadership and vision in respect of equality  provide guidance, support and training to all staff  monitor the effectiveness of this policy by:  
 
· monitoring learning and teaching through observing lessons 
· monitoring planning and assessment 
· speaking with children, school personnel, parents and governors 
 
· annually report to the Governing Body on the success and development of this policy 
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Role of the Assessment, Recording, Reporting (ARR) Coordinator 
 
The ARR coordinator in liaison with the Headteacher will: 
 
· lead the development of this policy throughout the school 
· work closely with the Headteacher and the nominated governor 
· work closely with the SENDCO and subject coordinators 
· organise in-house and external staff training 
· provide guidance and support to all staff 
· keep up to date with new developments and resources 
· review and monitor 
· undertake termly Pupil Progress Meetings with teachers 
· annually report to the Governing Body on the success and development of this policy. 
 
Role of Teaching Staff 
 
Teaching staff will: 
 
· assess children to ascertain level of attainment 
· record assessments using Insight
· plan next stage of learning 
· provide information for record keeping 
· report assessments to children, parents and school personnel 
· keep up to date with new assessment initiatives 
· attend in-house training 
 
Teachers planning will show: 
 
· composite and component parts (core knowledge and skills)
· clear small steps – coherent planning
· adaptation and differentiation (if relevant)
· key questions 
· opportunities for peer and self-assessment 

Teachers collaborate on the planning of all areas of the curriculum to ensure parity in provision and to share expertise. Curriculum planning is managed in three phases namely: 
 




Long Term Planning 

· details what is to be taught over the year provides teaching guidelines and overall objectives for each year group for the whole year 
 
Medium Term Planning 
 
· organises the subject into termly or half-termly sections 
· is more detailed and the objectives are more specific in nature  
· is developed by the teachers, who respond to the needs of their children
· ensures a balanced distribution of work is undertaken across each term 
 
Short Term Planning 
 
· details the subject curriculum over the week 
· plans lessons in detail with specific class objectives 

Teachers will give verbal feedback during lessons. 
 
Role of the Children 
 
Children will: 
 
· listen carefully to all instructions given by the teacher 
· ask for further help if they do not understand 
· participate fully in all lessons 
· participate in discussions concerning progress and attainment 
· be made aware of learning objectives 
· discuss what they have already experienced, know and understand 
· discuss and identify what they need to do to improve 
· self-assess their work 
· discuss their work with a peer 

Role of Parents/Carers 
 
Parents/Carers will: 
 
be made aware of this policy/ comply with this policy by: 
 
· attending parent-teacher consultations 
· encouraging their child to undertake home learning tasks 
· being aware of their child’s targets 
· writing a response to their child’s annual report 
 
· encourage effort and achievement 
· encourage completion of homework and return it to school 
· provide the right conditions for homework to take place 
· hand in homework on time 

Meetings with Parents/Carers 
 
Parents are invited to attend parent-teacher consultations once a term in order to be kept up to date with their child’s progress. 
 
Reporting to Parents 
 
Parents will receive an annual report summarising their child’s progress. Parents are encouraged to provide a written response to the child's annual report. 
 
Raising Awareness of this Policy 
 
We will raise awareness of this policy via: 
 
· the School Handbook/Prospectus 
· the school website 
· the Staff Handbook 
· meetings with parents such as introductory, transition, parent-teacher consultations and periodic curriculum workshops 
· school events 
· meetings with school personnel 
· communications with home such as weekly newsletters and of end of half term newsletters 
· reports such annual report to parents and Headteacher reports to the Governing Body  information displays in the main school entrance 
 
Training 
 
All school personnel: 
 
have equal chances of training, career development and promotion receive training on induction which specifically covers: 
 
· All aspects of this policy 
· Curriculum 
· Monitoring and Evaluation 
· Homework 
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· Marking and Feedback 
· Target Setting 
· Teaching and Learning 
· Equal opportunities 
· Inclusion 
 
· Receive regular training so that they are kept up to date with new information as well as how to use record and reporting systems such as MARK and Insight. 
· Receive equal opportunities training on induction in order to improve their understanding of the Equality Act 2010 and its implications. 
 
Equality Impact Assessment 
 
Under the Equality Act 2010 we have a duty not to discriminate against people on the basis of their age, disability, gender, gender identity, pregnancy or maternity, race, religion or belief and sexual orientation. 
 
This policy has been equality impact assessed and we believe that it is in line with the Equality Act 2010 as it is fair, it does not prioritise or disadvantage any pupil and it helps to promote equality at this school. 
For example: in 2021/22, we identified that, in maths, girls were underperforming comparing with boys in most year groups. We decided to introduce the mastery approach, which incorporates the CPA (concrete, pictorial and abstract approach). Evidence has shown that the CPA approach helps girls to make better progress in maths. In 2023/24, the gap between boy’s and girl’s performance in maths has closed.
 
Monitoring the Implementation and Effectiveness of the Policy 
 
The practical application of this policy will be reviewed annually or when the need arises by the coordinator, the Headteacher and the nominated governor. 
 
A statement of the policy's effectiveness and the necessary recommendations for improvement will be presented to the Governing Body for further discussion and endorsement.  
 
Linked Policies 
 
· Curriculum  
· Homework  
· Marking and Feedback 
· Monitoring and Evaluation 
· Target Setting 	 
· Teaching and Learning 
 
We believe this policy should be a working document that is fit for purpose, represents the school ethos, enables consistency and quality across the school and is related to the following legislation: 
 
· The Education (School Performance Information) (England) Regulations 2001 
  
 
	 
ARR Coordinator 
 
	Yasin Ismail 
	Date: 
	March 2026

	Headteacher 
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	Date: 
	March 2026
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